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Review of Inclusive Practices in Charleston County Schools 
Overview  
Inclusive practices involve the process of planning, designing and putting into practice an individualized 
set of services and supports required by some students with disabilities in order to learn alongside non-
disabled peers. Charleston County School District initiated the beginning stages of inclusive practices in 
elementary schools in the 2003-04 school year. In 2004-05, elementary schools and middle schools 
began implementing inclusive practices. During that school year, four inclusion coaches were hired to 
provide professional development and ongoing support. In 2005-06, high schools also began 
implementing inclusion. While all schools were expected to engage in inclusive practices by the 2005-06 
school year, changes in district leadership in the Department of Special Education (currently Office of 
Exceptional Children) delayed implementation in most schools. In 2006-07, a district inclusion facilitator 
was hired and provided workshops, information and consulting services to schools.  
 
Background 
As part of a program review to assess the status of inclusive practices in Charleston County School 
District, the Office of Exceptional Children and the Department of Assessment & Accountability conducted 
a series of focus groups and surveys with stakeholders in March and April 2006. A report of the 2005-06 
program review was written by Dr. Marilyn Friend, a consultant to CCSD, in collaboration with Alicia 
Kokkinis, CCSD researcher, in May 2006.1  
 
Methodology 
In 2006-07, the Department of Assessment & Accountability worked with the Office of Exceptional 
Children to conduct a follow-up program review. The 2006-07 program review incorporated data from 
surveys, classroom observations and student achievement data.  
 
Surveys were conducted in March 2007.2 All CCSD principals, teacher coaches and teachers were invited 
to participate. In addition, surveys were sent to a random sample of parents/guardians of students with 
an IEP. Approximately 75% of principals, 80% of teacher coaches, 25% of teachers, and 20% of parents 
responded to the survey. While questions on the 2005-06 and 2006-07 surveys varied, a core set of 
questions were asked both years. The topic areas for the surveys with school- and district-staff 
included: district- and school-wide support for inclusive practices; district- and school-based 
communication regarding inclusive practices; training and professional development; school resources to 
support inclusive practices (e.g., academic supports/interventions and behavioral supports/interventions); 
instructional planning and delivery; and staff and student experiences with inclusion thus far. The topic 
areas for the parent survey included: communication from child’s school about inclusive practices, 
interactions with the child’s school regarding their child’s educational services, and understanding of 
special education services.   
 
Classroom observations were conducted in February-March 2007 by CCSD’s inclusion facilitator, 
researcher, teacher coaches, and Exceptional Children consultants. A total of 32 classrooms were 
observed in 13 schools: 7 elementary schools, 4 middle schools, and 2 high schools. The classrooms were 
selected based on a convenience sample yet, the classrooms were from various geographic areas and 
grade levels. Classrooms were observed when the general education teacher and resource teacher were 
in the classroom together. Two observation tools were used: (1) co-teaching and (2) differentiation. Both 
tools were developed by the CCSD inclusion facilitator and a CCSD classroom teacher who has a strong 
background in differentiation.  
 
Student achievement was compared in schools that implemented inclusive practices and schools that 
did not implement inclusive practices. MAP scores were compared in fall 2006 and winter 2007, looking at 
the percentage of students with IEPs who were predicted to score “basic” or above on PACT or predicted 
to pass HSAP, based on their MAP scores.  
 

                                                 
1 A copy of the 2006 report can be obtained from the CCSD Office of Exceptional Children. 
 
2 As with any survey data, the survey findings represent general trends and should not be considered precise estimates.  
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Survey Highlights  
 
Parents: 1 in 3 has been informed about inclusive practices at their child’s school. In the 2005-06 
school year, nearly twice as many parents reported that they had been told about inclusion (56% 
compared to 31%).  
 
Principals: 1 in 4 strongly agrees that they are adequately prepared to implement inclusion in their 
building. The percentage has risen slightly from 2005-06 to 2006-07 (22% to 28%).  
 
 
Teacher Coaches: 2 in 5 strongly agree that they are adequately trained regarding inclusive practices. 
The percentage has doubled from 18% in 2005-06 to 40% in 2006-07.  
 
 
General Education Teachers: 2 in 5 strongly agree that they are adequately prepared to 
differentiate for students with IEPs in their class. The percentage has risen across the two school years 
(25% in 2005-06 and 40% in 2006-07).  
 
 
Resource Teachers: 1 in 8 strongly agrees that there are clearly defined expectations of how the 
resource teacher and general education teachers work together. Surprisingly, the percentage in 
agreement has dropped from 29% in 2005-06 to 13% in 2006-07.  
 
 
Self-contained Teachers: 1 in 5 (21%) strongly agree that they are able to communicate with 
teachers about the instruction that their students receive in the general education setting.  
 
 
Survey Key Findings 
 
Teachers who strongly agree that their building administrator promotes inclusion are more likely to 
strongly agree that resources are in place to support inclusion in their building.  

 
• 41% of general education teachers who strongly agree that their building administrator 

promotes inclusion also strongly agree that there are academic supports in their building for 
students with IEPs in a general education classes. This compares to only 8% of general 
education teachers who don’t agree that their principal promotes inclusion. 

 
• 46% of general education teachers who strongly agree that their building administrator 

promotes inclusion also strongly agree that there are behavioral supports in their building for 
students with IEPs in a general education classes. This compares to only 7% of general 
education teachers who don’t agree that their principal promotes inclusion.  

 
 
One-third of resource teachers (31%) and general education teachers (31%) strongly agree that they are 
adequately prepared to use a variety of co-teaching strategies in their classroom.   
 

• The most commonly used co-teaching strategy that resource teachers report using with 
general education teachers is “one teach, one assist”: 91% of resource teachers have 
employed this co-teaching approach.  

 
• Among resource teachers who have used the co-teaching approach of teaming with general 

education teachers, 41% strongly agreed that they are adequately prepared to co-teach. This 
compares with 20% of resource teachers who have only observed or assisted. 
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Survey Comments 
Parents 

“My son has been in inclusion math and English high school classes for the past 
three years with mixed success. These classes are not what I consider ‘well-
rounded, integrated classes’ and are difficult for some teachers to handle. 
However, I strongly support the inclusion model and trust that these classes will 
continue to improve. ” 

 
Principals  
 

A challenge has been. . . 
“There has not been enough training by the district for general education teacher about 

special education and IDEA.” 
 

An accomplishment has been. . .  
“. . . achievement on MAP and the positive interaction of all the students. The 

improvements the teachers have made in planning differentiated lessons.” 
 
Teacher Coaches  
 

A challenge has been. . . 
“Communication between general ed teachers, resource teacher and administration is 

weak with misconceptions and misunderstandings.” 
 

An accomplishment has been. . .  
“. . . the changes in the students' behavior and academic success.” 

 
General Education Teachers  
 

A challenge has been. . . 
“not feeling that I am completely prepared to fully implement inclusion because I do not 

have the background that I may need to accommodate my students with IEPs” 
 

An accomplishment has been. . .  
“Students operate like one cohesive group. You would not even know there are IEPs for 

some students in the group.” 
 
Resource Teachers  
 

A challenge has been. . . 
“having time to plan together with the general education teachers I am working with.” 

 
An accomplishment has been. . .  

“using the same strategies as the [general education] teacher, planning with the teacher. 
Knowing the expectations of the teacher and how the students work in a regular 

classroom.” 
 
Self-contained Teachers  
 

A challenge has been. . . 
“general education teachers understanding the importance of including exceptional 

children into the general classroom setting.” 
 

An accomplishment has been. . .  
“the ability of the faculty and staff at <my school> to work together with the inclusion 

model for my students. Not only for the collaboration, but the desire to assist my children 
with their physical limitations and make them feel just like the other students.” 
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Summary of Survey Findings - INCLUSIVE PRACTICES 
 

 
Percentage of surveyed individuals who strongly agree that. . .  

 2005-06 2006-07 
PRINCIPALS   

 
The training/information that I have received about inclusion has adequately prepared me.   

 
22% 

 
28% 

 
CCSD Office of Exceptional Children has communicated a clear definition of “inclusion”. 

 
22% 

 
34% 

TEACHER COACHES   

 
The training/information that I have received about inclusion has adequately prepared me.  

 
18% 

 
40% 

 
There is a general consensus in our building that inclusion has a positive impact on students.  

 
57% 

 
22% 

GENERAL EDUCATION TEACHERS   

 
The training/information that I have received about inclusion has adequately prepared me. 

 
14% 

 
14% 

 
I feel adequately prepared to differentiate for students with IEPs in my class.  

 
25% 

 
40% 

RESOURCE TEACHERS   

 
The training/information that I have received about inclusion has adequately prepared me.  

 
13% 

 
31% 

 
In our building, there are clearly defined expectations of how the general ed and resource teachers work together.   

 
29% 

 
13% 

SELF-CONTAINED TEACHERS   

 
I am able to communicate with teachers about the instruction that my students receive in general ed classes.  

 
n/a 

 
21% 

 
My students that go into general education classes are fully included.  

 
n/a 

 
52% 

PARENTS/GUARDIANS   

 
My child’s school has told me about inclusion.  

 
56% 

 
31% 
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Classroom Observations 
Co-Teaching 
• In over three-quarters of the classrooms observed (77%), the general education teacher led the 

instruction and the resource teacher observed or assisted.  
 
• In 19% of classrooms, the general education teacher and the resource teacher parallel taught, 

meaning that they each taught the same skills but to two different groups of students (usually, with 
the resource teacher pulling the students with IEPs into a group and the general education teacher 
teaching the rest of the class).  

 
• Other co-teaching approaches, such as station teaching (students rotate through both teachers’ 

stations) and alternative teaching (re-teaching to a small group while others are in whole group), 
were rarely utilized– in just 2 classrooms.  

 
Differentiation 
• Nearly one-half of the observed classrooms (47%) had an area set aside for small group instruction. 

The majority of the elementary classrooms (83%) had a designated area for small group instruction 
whereas none of the observed classrooms in high schools had a specific area. 

 
• In 2 of the 32 classrooms students were observed in small group instruction (general education and 

special education students together). 
 
• Approximately one in five classroom teachers (19%) used auditory, visual and tactile strategies (all 3 

strategies) to accommodate different learning styles.  
 
• In 22% of classrooms, behavioral management strategies were observed.  
 
• In one-half of observed classrooms (53%), teachers used varied questioning and in nearly one-half of 

classrooms (48%), teachers utilized appropriate wait times to allow students to formulate responses 
to questions.  

 
• One in ten classrooms used leveled texts.  
 
Student Achievement 
Schools were categorized as “established”, “emerging” or “pre-emerging” inclusive schools based on 
observations throughout the school year by the inclusion facilitator, teacher coaches, and learning 
specialists. Schools were considered “established” if they had at least two classrooms where inclusive 
practices were being appropriately implemented. Schools were considered “emerging” if the school did 
not have at least two classrooms implementing inclusive practices but the school was making continued 
growth in implementing inclusive practices. Schools were considered “pre-emerging” if they were not 
actively implementing inclusive practices.  
 
A total of 18 elementary and middle schools and, 5 high schools were either “established” or “emerging” 
inclusive schools in 2006-07.  
 
• Of the 18 “emerging/established” elementary and middle schools, 16 schools had an increase in the 

percentage of students with IEPs who were predicted to perform basic or above on PACT ELA, when 
comparing fall MAP reading scores to winter MAP reading scores.   

 
• Of the 18 “emerging/established” elementary and middle schools, 13 schools had an increase in the 

percentage of students with IEPs who were predicted to perform basic or above on PACT math.   
 
• Of the 5 “emerging/established” high schools, 4 schools had an increase in the percentage of 

students with IEPs who were predicted to pass the HSAP ELA exam, when comparing students’ fall 
MAP reading scores to winter MAP reading scores.  

 
• Of the 5 “emerging/established” high schools, 3 schools had an increase in the percentage of 

students with IEPs who were predicted to pass the HSAP math exam, when comparing students’ fall 
MAP math scores to winter MAP math scores.  
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Conclusion 
An increasing percentage of school-based staff reports that CCSD Office of Exceptional Children is 
communicating a clear definition of “inclusion.”  There is still progress that needs to be made, however, 
in developing common language which in turn will foster common practices. Terms such as “the inclusion 
class” are prevalent and reflect a lack of understanding of the concept of “inclusive school”.  
 
The number of inclusive schools in CCSD is still small but CCSD school-based staff is feeling more 
prepared to implement inclusive practices in their building than last school year.  CCSD principals and 
teacher coaches report being more prepared to implement inclusive practices. Scheduling of students 
with IEPs, for example, is an expressed challenge that is now becoming more manageable, due to 
workshops and assistance provided by Office of Exceptional Children. Issues that still present a large 
challenge to school-based staff are co-teaching between resource and general education teachers, 
planning between resource and general education teachers, and differentiation and 
accommodations in the general education classroom.  
 
Whereas in 2005-06, an overwhelming percentage of school-based staff reported that inclusion can have 
a positive impact on students, that percentage has dropped this year. Many schools are still in the early 
stages of implementing inclusive practices so this drop is probably a reflection of challenges in  
implementing inclusion rather than individuals’ perception of the benefits of inclusion for students. The 
same is possibly true for the drop in percentage of resource teachers who report that there are clear 
expectations of how the resource teacher and general education teacher work together.  As resource 
teachers are spending more time in general education classrooms working with the general education 
teachers, challenges become more apparent. Expanded professional development for general education 
teachers and resource teachers and individualized assistance to schools is recommended in order to 
continue to address these challenges.  
 
With more schools implementing inclusion, the role of special education and general education teachers 
in the education of children with IEPs should be more clearly communicated to parents.  
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Appendix 
SAMPLE SURVEY  

Special Education & Inclusion -- Survey for Teacher Coaches 
 
1. School name:  _________________________ 

 
2. Where is your school located? 

Awendaw, McClellanville 
Isle of Palms, Mt. Pleasant, Sullivans Island 
James Island 
North Charleston, Ladson 
Johns Island, Wadmalaw Island 
West Ashley 
Charleston Peninsula 
Adams Run, Edisto, Hollywood, Ravenel 
 

3. Is your school…  
 

Elementary Middle High Multi-Level 
 
4. Is your school Title I? 

 
Yes No 

 
5. Including this year, how many years have you been education? 

 

1 year 2 years 3-5 years 6-10 years More than 10 
years 

 
6. Have you had any academic preparation in special education?  If yes, how much? 
 

No/none A little Some A great deal  
 
7. Please rate how valuable the following individuals have been as a resource to you regarding special education issues this 

school year. 
 

Not at all 
valuable 

Slightly 
valuable 

Somewhat 
valuable Very valuable Extremely 

valuable 
N/A, no 
contact 

a. self-contained teacher 
b. resource teacher 
c. general education teacher 
d. guidance counselor 
e. other teacher coach 
f. school psychologist 
g. special ed (exceptional children) consultant 
h. special ed (exceptional children) coordinator 
i. other(s) 

 
8. Including this year, how many years have you worked in a building that practices inclusion? 
 

1 year 2 years 3-5 years 6-10 years More than 10 
years 

 
9. Pease rate how strongly you agree or disagree with the following statement. 

 
Strongly 
disagree 

Somewhat 
disagree Neutral Somewhat agree Strongly agree 

a. CCSD Office of Exceptional Children has communicated a clear definition of “inclusion”. 
b. My building administrator has communicated a clear definition of “inclusion”. 
c. My building administrator promotes inclusion. 
 

10. Pease rate how strongly you agree or disagree with the following statements. 
 

Strongly 
disagree 

Somewhat 
disagree Neutral Somewhat agree Strongly agree N/A, not 

provided 
a. The information that I have received about inclusion has been “how-to”. 
b. CCSD Office of Exceptional Children has provided resources to me that I can use to support inclusion in my 

building. 
c. The information that I have received about inclusion has adequately prepared me to provide support on inclusion 

in my building. 
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11. Pease rate how strongly you agree or disagree with the following statements. 

 
Strongly 
disagree 

Somewhat 
disagree Neutral Somewhat agree Strongly agree 

a. I feel adequately prepared to support general education teachers in differentiating content, process and products 
for their individual students with IEPs. 

b. In our building, my role in supporting inclusion is clearly defined.  
c. I have been trained on a variety of co-teaching approaches that the resource teacher(s) can use with general 

education teachers in their classroom. For example, “team teaching”, “station teaching”. 
d. In our building, we have behavioral management strategies to support students with IEPs in general education 

classes.  
e. In our building, we have academic interventions/materials to support students with IEPs in general education 

classrooms.  
 
12. Pease rate how strongly you agree or disagree with the following statements. 

 
Strongly 
disagree 

Somewhat 
disagree Neutral Somewhat agree Strongly agree 

a. There is a general consensus in our building that inclusion has a positive impact on students. 
b. There is a general consensus in our building that inclusion has a positive impact on staff. 

 
 
13. What has been the biggest challenge to implementing inclusion in your building this year? 
 
 
 
 
14. What has been the biggest accomplishment in implementing inclusion in your building this year? 
 
 
 
 
15. What recommendation or suggestion do you have for implementing inclusion in CCSD schools next year? 
 
 

 


