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READ 180 Implementation Practices in CCSD Schools  
Executive Summary 

Strengths 
• READ 180 provides teachers a structure for differentiating and individualizing instruction through small 

group instruction, computer-assisted instruction, and leveled independent reading.  
 
• Most classrooms in which READ 180 is taught have been physically configured to support implementation 

(e.g., independent reading area, small group area, computer area) and are equipped with the requisite items to 
support implementation (e.g., comfortable seating in the independent reading area, computers with 
headphones and microphones).  

 
• M-GAP classes have received enhanced implementation monitoring and support from district leadership and 

Scholastic (the READ 180 publisher).  
 
• CCSD Information Technology (IT) has been trained by Scholastic to provide technical support for some 

READ 180 issues. 
 
• The computer-assisted instruction is engaging for students across grade levels, from elementary to high 

school. 
 
• While READ 180 rotations encourage student movement and some independent work, behavioral problems 

were generally not apparent in classrooms that were observed.   
 
• Teachers attribute improvement in students’ reading skills to READ 180.   

 
Challenges 
• Some schools do not use data to schedule targeted students (those needing reading remediation) on  

READ 180. 
 
• There is uncertainty among schools about whether to use READ 180 as a double-dose or to integrate READ 

180 into the existing reading/English block.  
 
• There are myriad technical problems with the computer-assisted component of READ 180. Some issues that 

were repeatedly voiced are: (1) the program freezes or does not work when students record themselves 
reading a passage—teachers suspect that the voice files are too large; (2) the program’s audio does not 
function at times; (3) the program repeatedly freezes for select students—teachers suspect that the program is 
malfunctioning for a certain instructional level of the program; (4) student data are lost or corrupted so 
students have to repeat exercises that they have already completed.  

 
• Technical support from Scholastic is not timely. Additionally, many technical issues are identified by 

Scholastic as a CCSD hardware or networking issue, not a READ 180 software issue.  
 
• Singleton READ 180 teachers (those who are the only one using READ 180 in their school) feel isolated and 

would like READ 180 professional development and ongoing support to be coordinated for all sites.  
 
• Schools receive inconsistent ongoing support from the vendor, both in terms of quantity and quality.  
 
• READ 180 audiobooks, which provide on-grade level content for students reading below grade level, are 

rarely utilized.  
 
• Some teachers do not appear to be using READ 180 reports to create flexible groups for small-group 

instruction.
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READ 180 - Implementation Practices in CCSD Schools 
Background  
During the 2005-06 school year, CCSD conducted an evaluation of key reading interventions used in the district. 
The purpose of the evaluations was to examine implementation practices and student outcomes, in order to 
identify best practices and common challenges. READ 180 is one of the reading interventions that was evaluated.  
 
READ 180 is a comprehensive reading intervention for students in grades 4-12.  The intervention focuses mainly 
on vocabulary, comprehension and fluency skills. The READ 180 publisher, Scholastic, recommends that it be 
used for a 90 minute block, five days a week. According to Scholastic guidelines, a class period begins with 20-
minutes of whole group instruction. Students then break into small groups and rotate through three 20-minute 
stations: Small Group Instruction, Independent Reading, and Computer Instruction. After completing the 
rotations, the whole class reconvenes for a 10-minute wrap-up.   
 
In the Small Group station, the teacher provides differentiated instruction. The Independent Reading station 
allows students to read silently and perform Quick Writes (written comprehension exercises) about the books. The 
Independent Reading station contains forty READ 180 paperback books at four reading levels. There are also 
twelve audiobooks, which provide on-grade level content with a reading coach to model strategies and think 
alouds. The Computer station contains four instructional “zones”: the Reading Zone, the Word Zone, the 
Spelling Zone and the Success Zone. The Reading Zone involves watching a video to build background 
knowledge and then reading a leveled passage about the video. The Word zone includes word recognition 
exercises. The Spelling Zone reviews vocabulary from the Reading and Word zones. Lastly, in the Success Zone, 
students record and listen to their own reading of a passage.  The program directs students to visit multiple zones 
during the 20-minute computer session. 
    
READ 180 has a built-in assessment, Scholastic Reading Inventory (SRI). Teachers use results from the SRI to 
group students for small group instruction and to assign appropriately-leveled READ 180 paperback books for 
independent reading.  Scholastic recommends that students be assessed at least three times throughout the year. 
READ 180’s Scholastic Management Suite provides progress reports for individual students and for the class as a 
whole.   
 
Evaluation Approach 
The READ 180 evaluation involved 1) classroom observations; 2) survey of teachers who use the product; 3) 
review of usage patterns; and 4) review of student reading performance [as measured by the product’s internal 
assessment and external data such as PACT or MAP]. The evaluation was limited to schools that obtained READ 
180 prior to the start of the 2005-06 school year and used READ 180 during 2005-06. The evaluation was limited 
to these schools to ensure that students had enough time on READ 180 to demonstrate growth, and teachers had 
enough time using READ 180 to respond about utilization experiences.  
 
Schools Involved  
Fourteen schools were included in the evaluation.1 Table 1 provides characteristics of the fourteen schools.  
 
Chicora Elementary School was the first school in CCSD to purchase READ 180 approximately five years ago. In 
2005-06, it was being used by one fifth-grade teacher during her daily reading block. The teacher used the basal 
reader during whole group instruction and then, rotated only the lowest performing students through the READ 
180 stations. The remaining students worked on other reading-related projects during these rotations. The teacher 
at Chicora has been using READ 180 for the longest of any of the teachers in CCSD. 
 
As at Chicora, Goodwin Elementary School used READ 180 in the three fifth-grade classes during reading block. 
Goodwin had one full set of READ 180 materials and one partial set of materials that the three fifth-grade 
teachers shared. The lack of materials made it challenging for all three teachers to fully implement READ 180 

                                                 
1 Another school, Memminger ES, was not included in the evaluation. While they used READ 180 in fall 2005, the teacher that taught READ 180 was on 
medical leave during spring 2006, when the classroom observations and teacher surveys occurred.  
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therefore, two teachers used the READ 180 materials to augment their reading instruction, primarily using the 
computer component of READ 180. The third teacher used all components of READ 180, implementing it in a 
similar fashion to the fifth-grade teacher at Chicora: she used the basal reader during whole group instruction and 
then rotated the lowest performing students through the READ 180 stations while the other students worked on 
other reading-related projects. 
 
St. James-Santee Elementary School used READ 180 in one fourth-grade class during 2005-06. The teacher of 
the class was using READ 180 for the first time. As was the case in the other elementary schools, READ 180 was 
integrated into the reading block. St. James-Santee did not receive on-site support from Scholastic during 2005-
06. The teacher communicated with the READ 180 teacher at Cario Middle School, who was in her second year 
of using READ 180, and observed the Cario teacher’s class. 
 

Table 1. Schools included in READ 180 Evaluation, 2005-06. 
Name of School  Grade 

Level(s) 
# of Teachers 

Using READ 180 
# Years 

Teacher(s) Has 
Used READ 180 

Approx. # of 
Students Using 

READ 180  
St. James-Santee ES 4 1 1 7 
Chicora ES 5 1 5 5 
Goodwin ES 5 3 1 45 
Cario MS 6-8 1 2 30 
Alice Birney MS M-GAP 1 2 15 
Brentwood MS M-GAP 1 1 15 
Clark Academy M-GAP 1 1 15 
Haut Gap MS M-GAP 1 1 15 
Laing MS M-GAP 1 2 15 
Morningside MS M-GAP 1 1 15 
Rivers (M-GAP site) M-GAP 1 1 15 
Schroder MS M-GAP 1 1 15 
West Ashley MS M-GAP 1 1 15 
North Charleston HS 9 5 1 200 

 
Cario Middle School began using READ 180 in 2004-05. Cario used READ 180 as part of a “spectrum” of 
reading instruction at the school. Students who were very far behind in reading, regardless of grade level, were 
scheduled into a Language! class (a different comprehensive reading intervention) during the reading block; 
students who were  behind in reading, regardless of their grade level, were scheduled into the READ 180 class 
during reading block; students on-grade level were scheduled into the grade-level reading class; and students who 
were advanced were scheduled into the honors reading class. A student remained in the READ 180 class until 
he/she demonstrated enough growth to be moved back into the general reading class. The READ 180 teacher 
taught two 90-minute blocks of READ 180 each day. She had been using the program for two years and had not 
received on-site support from Scholastic.  
 
READ 180 has been used in M-GAP (Middle Grades Acceleration Project) classes–an intervention class for 
overage 7th and 8th grade students–since M-GAP began in 2004-05. READ 180 was intended to be a double-dose 
of reading instruction during one of two reading blocks in M-GAP classes. In 2004-05, three of the four M-GAP 
sites used READ 180. In 2005-06, all of the nine M-GAP sites used READ 180. Of the nine M-GAP teachers 
using READ 180 in 2005-06, two had taught READ 180 the previous year. At each M-GAP site, only one teacher 
taught READ 180 to the M-GAP students, even if there were two M-GAP classes at that site. M-GAP classes 
received at least one on-site visit from Scholastic during the school year for implementation assistance and 
monitoring. Some sites received multiple on-site visits: for example, one site had three visits from a Scholastic 
consultant in addition to on-site assistance from CCSD staff. Implementation in 2005-06 was unique at each M-
GAP site. Some sites implemented READ 180 as the publisher recommended, some sites did not implement 
READ 180 at all, some sites used only select components of READ 180. For example, one site did not have 
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computer networking capacity for most of the school year, inhibiting their use of the computer component of 
READ 180 (the other components of READ 180 were also not implemented during this time). Another site did 
not begin implementation until January, when they only used the computer component of READ 180.  
 
North Charleston High School purchased READ 180 in the summer of 2005 and began using it in 2005-06. 
READ 180 was taught by the five Ninth Grade Academy English teachers in English 1 during the fall semester 
and in the first part of English 2 during the spring semester. All students in the Ninth Grade Academy used READ 
180. One of the state Department of Education specialists at North Charleston High School served as the READ 
180 coordinator for the school and provided administrative and instructional support for the teachers using READ 
180. In addition, the school’s media specialist provided technical support with computer issues.  
 
Findings 
This interim report summarizes implementation findings from the classroom observations and a survey of 
teachers at the fourteen evaluation sites. Student usage and performance data will be incorporated with the 
observation and survey data into a final evaluation report. 
 
Classroom Observations. Nineteen of twenty classrooms in the fourteen evaluation sites were observed, one 
classroom per teacher. The M-GAP classes were observed by a Scholastic consultant in early February 2006. A 
CCSD researcher, with the assistance of a district learning specialist,2 observed ten classes in February-May 
2006.3 The checklist used during the CCSD observations was based on an observation tool provided by Scholastic 
and an observation checklist obtained from researchers who had conducted a published evaluation of READ 180. 
(See appendix for the classroom observation checklist.)  
 
Four components of implementation were observed: Classroom Environment, Resources/Materials, Instruction, 
and Classroom Management. Classrooms were rated on a scale of 1-4 for each component, with 1=ineffective and 
4=effective.  
 
A classroom was categorized as effective (a rating of 4) if all of the items in that particular component were 
observed. Somewhat effective classrooms had 50%-99% of the items in place (with a rating of 3) and slightly 
effective classrooms had 1%-49% of items present (with a rating of 2). A class was ineffective (a rating of 1) if 
none of the items in that component were observed.   
 
The Detailed Classroom Observation Summary in Table 2 provides classroom ratings on each component of 
implementation; an average rating for each classroom; and an overall average for each component across all 
classrooms.  
 
• Implementation of READ 180 varied greatly across teachers. Three classrooms averaged a 1.0 (on a scale of 1 

to 4, with 1 being “ineffective”), one classroom averaged a 4.0 (“effective”), and many of the classrooms 
averaged between 3.0 (“somewhat effective”) and 4.0 (“effective”).  

 
• The classroom environment was a moderately effective component of READ 180 implementation, with an 

overall average of 2.8 (on a scale of 1 to 4).  The classrooms were usually large enough to accommodate the 
four areas needed for READ 180 rotations. In a few classrooms, there wasn’t adequate space between 
computers or there wasn’t a clearly defined independent reading area. In many classrooms, READ 180 
procedures/routines were not posted.  

 
• The presence of resources and materials to support READ 180 in the classrooms was “slightly to somewhat 

effective” across classrooms with an average score of 2.6.  Some classrooms had READ 180 paperback books 
organized into individual bags for each student so they could quickly find books at their lexile during 
independent reading. In a few classrooms, the READ 180 paperback books and/or audiobooks were not easily 

                                                 
2 Thank you to Anna Dassing, Learning Specialist in Districts 1 & 2, for observing the class at St. James-Santee Elementary School.  
3 One teacher at North Charleston High School was not available during the observations.  
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available to students, as they were not located in the independent reading area. In many classrooms, there 
were more computers than necessary for READ 180 rotation but an inadequate number were operational.  

 
• There was wide variation in READ 180 instructional effectiveness. The overall averages for the various 

components of instruction [whole-group, small-group, independent reading and computer-assisted] all 
hovered around “somewhat effective” (averages ranged from 2.8 to 3.2). The overall average, however, masks 
the variation across classrooms: for example, 9 classrooms were rated a “4 – effective” on whole-group 
instruction whereas 4 classrooms obtained a rating of “1 – ineffective”.  The averages also mask performance 
on individual items that make up a component. For example, small-group instruction was implemented in all 
classes but the small-group instruction was often not differentiated.  

 
 

Table 2. READ 180 Detailed Classroom Observation Summary 
   Instruction 

Classroom 

Classroom  
Environ- 

ment 
Resources/ 
Materials 

Whole 
Group 

Small 
Group 

Indep 
Reading Computer 

Class 
Manage-

ment 
Class 

Average 
M-GAP Classes 

A 3 4 4 4 4 3 3 3.6 
B 3 1 4 4 4 2 4 3.1 
C 3 4 n/o n/o 3 4 4 3.6 
D 1 1 1 1 1 1 1 1.0 
E 4 4 4 4 3 3 2 3.4 
F 3 4 4 4 3 3 4 3.6 
G 1 1 1 1 1 1 1 1.0 
H 3 4 4 4 4 3 3 3.6 
I 1 1 1 1 1 1 1 1.0 

M-GAP  
Average 2.4 2.7 2.9 2.9 2.7 2.3 2.6 2.7 

Other Classes 
J 4 4 4 4 4 4 4 4.0 
K 3 2 4 4 4 4 4 3.6 
L 3 2 4 4 4 4 4 3.6 
M 2 1 n/o 1 1 3 n/o 1.6 
N 2 1 n/o n/o 1 2 n/o 1.5 
O 3 3 2 4 3 3 3 3.0 
P 4 4 4 3 4 3 2 3.6 
Q 3 1 3 3 1 1 2 2.0 
R 4 4 3 3 4 4 4 3.7 
S 4 3 4 4 4 4 3 3.7 

Others  
Average 3.2 2.5 3.5 3.3 3.0 3.2 3.4 3.0 

         
Overall 
Average  2.8 2.6 3.2 3.1 2.8 2.8 2.9 2.9 

               Note: Averages have been rounded. Overall averages may vary due to rounding.                  
               n/o=not observed 
              Rating Scale:   

                 1=Ineffective                         2=Slightly Effective                          3=Somewhat Effective                        4=Effective  
          (0% of items observed)             (1-49% of items observed)              (50-99% of items observed)       (100% of items observed) 
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• Given that many READ 180 students in the district were ninth graders and overage middle-schoolers, 

classroom management was an area of implementation that was fairly successful, with an average rating of 
2.9 on a scale of 1 to 4. Students were often well-aware of the READ 180 routine and made quick transitions 
during rotations. Although students appeared to be most distracted during independent reading, there were 
usually only a few students in each class who were not engaged. Students seemed interested in the computer-
assisted rotation even though technical problems were a frustration to students and teachers alike. On the 
whole, teachers were able to simultaneously teach the small group while managing the students on the 
computer station or independent reading station.  

 
The Classroom Observation Summary in Table 3 provides a breakdown of classrooms in terms of “on/off model” 
implementation.  
 
Classrooms were categorized as on-model if they were effective or somewhat effective in all components of 
READ 180 implementation. Slightly off-model classrooms were those in which one or more components of 
implementation were slightly effective. Classes were categorized as somewhat off-model if implementation was 
ineffective in one component and off-model if implementation was ineffective in two or more components. 
 

Table 3.  READ 180 Classroom Observation Summary 
All Classrooms M-GAP 

Classrooms 
Other  

Classrooms 
 

Implementation Model 

# % # % # % 
On-Model 8 42% 4 44% 4 40% 
Slightly Off-Model 4 21% 1 11% 3 30% 
Somewhat Off-Model 1 5% 1 11% 0 0% 
Off-Model 6 32% 3 33% 3 30% 
Total 19 100% 9 100% 10 100% 

    Note: Percentages may not add to 100% due to rounding.  
 
 
• Forty-two percent of classrooms were implementing READ 180 on-model. For the 1 in 5 classes (21%) that 

were slightly off-model, only minor modifications need to be made for these classes to implement READ 180 
as intended. One in three classes (37%) were either somewhat off-model, meaning that one component of 
READ 180 was not implemented, or off-model, meaning that more than one component of READ 180 was 
not implemented at all.  

 
• As a group, M-GAP classes were just as likely to be on-model as other classrooms (44% for M-GAP classes 

compared to 40% of non-M-GAP classes). At the other end of the spectrum, M-GAP classrooms were more 
likely to be implementing somewhat or totally off-model than the other classrooms that were observed: 44% 
of M-GAP classes were somewhat off-model or off-model, compared to 30% of other classes.   

 
Teacher Survey.  CCSD researchers conducted an on-line survey of READ 180 teachers regarding their 
implementation experiences. Seventeen of the twenty teachers using READ 180 completed the survey in late 
March/early April 2006, for a response rate of 85%.  
 
For the majority of teachers using READ 180, this was their first year of implementation (10 of 17 survey 
respondents). Less than one in three teachers who were teaching READ 180 (29%) had extensive preparation in 
the teaching of reading. Less than one in four teachers (24%) had extensive training or preparation in using 
educational technology.  
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Training & Ongoing Support 
• All of the teachers had received some formal training from Scholastic on READ 180 and nearly all of the 

teachers (15 of 17 teachers) had received the recommended two days of training.  
 
• Less than one-half of the teachers (41%) felt well-prepared to implement READ 180 after completing the 2-

day training.  
 
• When asked what additional training topics would be beneficial, most teachers expressed a need for more 

training on how to interpret and use READ 180 reports. Additionally, teachers indicated that they would like 
training on diagnosing and troubleshooting READ 180 technical glitches.  

 
• All of the eight M-GAP teachers responding to the survey had received support in their classroom multiple 

times from a READ 180 representative during 2005-06. Only one-third of the teachers who were not teaching 
M-GAP classes had received any support in their classroom from a READ 180 representative.   

 
• Sixty-five percent of teachers (65%) had been observed by a school-based administrator or other leadership 

staff this year. These teachers indicated that they had received limited input on how to improve 
implementation of READ 180.   

 
Implementation 
• Teachers with academic preparation in reading instruction felt more confident implementing READ 180 

whole-group and small-group than teachers with limited or no preparation. Among teachers without an 
extensive background in teaching reading, 43% found whole-group instruction to be a challenge and 58% 
found it difficult to lead small-group instruction.  

 
• Nearly three-quarters of the teachers (71%) indicated that the independent reading component of READ 180 

was difficult to manage, and 64% indicated that the computer component was a challenge to manage.  
 

 
“Students who are not interested in the program tend to misbehave during this 

[independent reading] component.” 
 

 
 

• Teachers most frequently cited classroom management as the primary reason for the computer-assisted 
component and independent reading component to be challenging.   

 
 

“Hard to work with small group when other students at other stations are off task. 
Takes away from the benefit of small group instruction.” 

 
 
 
• Three-quarters of the teachers responding to the survey had called CCSD’s IT Help Desk at some point 

during the school year for assistance with technical problems related to READ 180. Computer problems were 
pervasive. Problems included computers freezing, voice-recording not working, students being bumped off 
mid-session, and student’s data being lost or corrupted.  

 
 
“This area [computer-assisted instruction] is a major problem because the computers 
are not always working properly. It determines how well the rotation works. If the 
computers aren't working properly it frustrates the students.” 
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Progress Monitoring 
• Sixty-five percent (65%) of teachers indicated that they had used READ 180 reports at least monthly to group 

students for instruction. Slightly over one-fourth of teachers (29%) were unfamiliar with the READ 180 
reports.  

 
Overall Impressions 
• Over one-half of teachers (56%) thought that READ 180 is very effective at improving students’ reading 

skills. When asked how their students would rate the program, less than one-fourth (24%) thought that their 
students would rate READ 180 as very effective. Despite these mixed ratings, all of the teachers would 
recommend READ 180 to other teachers.  

 
 

 
“Anything that gets kids motivated about learning and asking when we would begin 

our rotations is worth sharing [with other teachers].” 
 

 
 
Conclusion 
The teachers in the schools involved in the evaluation were all gracious in welcoming observers to their 
classrooms and giving their time to complete the survey. From conversations with teachers during classroom 
visits as well as comments offered in the teacher survey, it is clear that these teachers are committed to making 
READ 180 an effective instructional approach. 
 
The evaluation results are specific to fourteen schools at one point in time but are indicative of implementation 
successes and challenges that would be expected at schools across the district. The two sources of information in 
this interim report, classroom observations and teacher surveys, provide rich data regarding implementation 
practices. However, they cannot capture the complexities of a host of other factors influencing implementation 
such as buy-in and accountability.  
 
The computer component of READ 180 was an implementation challenge across all schools. Teachers and their 
students were creative and persistent in their attempts to diagnose and troubleshoot computing problems, but a 
systematic solution seems necessary for the long list of technical problems. Teachers also expressed interest in 
receiving training from Scholastic on troubleshooting the most commonly occurring computer problems.  
 
While technical issues with the computer-component of READ 180 was a loudly voiced concern, there were other 
less obvious but equally important challenges in the other components of READ 180 implementation. Most 
teachers were unsure of which material to cover during whole group instruction and how to integrate (or whether 
to integrate) the basal reader or other reading/English materials with READ 180 materials. Often, small group 
instruction was not differentiated across groups and small groups were not flexible, meaning that students did not 
move into/out of an assigned group over time. The audiobooks, which provide grade-level content at students’ 
reading level, were rarely used during independent reading.  
 
READ 180 is a multi-faceted, tightly structured reading program. There are four instructional components [whole 
group, small group, independent reading, computer-assisted] that are all equally important for implementation. 
There are also physical configuration requirements and auxiliary supplies needed to ensure proper 
implementation. Even with the complexities and comprehensiveness of READ 180, the majority of schools made 
efforts to implement the program with fidelity.   
 
Given the wide variation in implementation of READ 180 across classrooms involved in the evaluation, it will be 
interesting to see how CCSD student outcome data correlate to implementation practices. These data will be 
presented in the final evaluation report.      
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APPENDIX 
READ 180 CLASSROOM OBSERVATION CHECKLIST 

 
School Name:__________ Teacher Name:_________  Name of class: _________  

Observation Date: ______ Observation Start Time: ______    End Time: ______   

Grade(s):______              Number of Students: ______ 

How many months has teacher been using READ 180? ______ 

Observer Name: ___________ 
 

 

CLASSROOM ENVIRONMENT Yes No Notes (write additional 
comments/notes on back) 

The classroom had defined areas for small group, 
independent reading, computers. 

   

Independent reading area includes comfortable seating. 
 

   

Adequate space between workstations in the computer 
area. 

   

Table for small-group instruction. 
 

   

Procedures, routines, rotation schedules are posted. 
 

   

 
RESOURCES/MATERIALS 
 

Yes No Notes (write additional 
comments/notes on back) 

READ 180 paperback books in the independent 
reading area. 

   

All READ 180 books are labeled by level. 
 

   

READ 180 audiobooks in the independent reading 
area. 
 

   

Operational cassette/CD players.   
 

   

READ 180 Topic CDs at every computer workstation. 
 

   

Operational computers.  
(note: for a class of 15, would need 5 operational 
computers; for a class of 18 students, would need 6 
computers) 

   

Operational headset at every computer. 
 

   

Operational microphone at every computer. 
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READ 180 CLASSROOM OBSERVATION CHECKLIST (cont.) 
 
INSTRUCTION 
 

Yes No Notes (write additional 
comments/notes on back) 

Class begins with 20 minutes of whole-group 
instruction. 

   

During whole-group instruction, the teacher:     
  
 Models/teaches specific reading and 
 writing strategies 

   

  
 States goals 

   

  
 Other, specify:      

   

    
Class continues with 3 rotations of 20 minutes each. 
 

   

During rotations, students rotate through:    
  
 Independent reading 

   

  
 Computer   

   

  
 Small group  

   

  
During small group instruction, the teacher: 

   

  
 Differentiates instruction—each small group is 
 instructed differently. 

   

  
 Conferences with students to discuss progress 
 and set goals. 

   

    
Class ends with wrap-up. 
 

   

 
CLASS MANAGEMENT 
 

Yes No Notes (write additional 
comments/notes on back) 

All students participate in all three rotations. 
 

   

Transitions are smooth and quick. 
 

   

Students are engaged during whole group instruction.  
 

   

Students are focused and actively reading in 
independent reading area. 

   

Teacher able to focus on instruction of small-group 
during rotations.   

   

Students work independently and on-task during 
computer instruction. 

   

 


